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SUMMARY

Aim and structure of the project 

The aim of the project, carried out in 2007-8 by the University Vocational Awards Council (UVAC) for fdf (Foundation Degree Forward), was to identify and research good practice in Apprenticeship programmes that provide progression to higher education programmes.  
UVAC had previously carried out extensive research into Apprentice and other work-based progression to higher learning from the HE perspective.  By contrast, this project examined progression to HE from the Apprenticeship perspective.  In essence it sought to answer the question of why some Apprenticeship programmes were starting to open up work-based progression to HE in a systematic way, when overall this progression route remained stubbornly undeveloped.  

The project was carried out in three stages:

· Stage 1 explored the features of Apprenticeship programmes that facilitate progression to HE, including Foundation Degrees.  A call for examples elicited nearly 50 responses from universities, colleges, training providers, employers, Sector Skills Councils, Aimhigher and Lifelong Learning Networks. From these eight Apprenticeship progression programmes were examined in four sectors:

· Engineering – Ford, Rolls Royce, Slack & Parr (a Midlands SME)
· Healthcare: Sunderland Teaching Primary Care NHS Trust, South Tees Hospital NHS Trust

· IT – EDS (large IT services group) 
· Accountancy – Bolton College, Accountancy Plus (training provider).
These examples covered Apprenticeship progression to a range of HE/higher level learning  programmes – Foundation (and, often, subsequently Honours) Degrees (Ford, Rolls Royce, EDS), HNC (Slack & Parr), the Diploma in Nursing (healthcare) and NVQ level 4 (accountancy).
· Stage 2 examined in detail developments in four potentially important areas relating to Apprenticeship progression:

· Higher Apprenticeships – BT and Airbus.  Higher Apprenticeships are a new, high-level brand of Apprenticeship incorporating an HE qualification

· The case for re-casting Apprenticeship as a qualification – based on an examination of research by SEMTA and the potential of such a move to open up progression to HE, particularly through incorporation of Advanced Apprenticeship into the UCAS Tariff

· Accountancy – further examination of the Association of Accounting Technicians (AAT) NVQ route to professional qualification

· Healthcare – further examination of the nursing cadet and Apprenticeship routes to higher qualifications through the Sandwell and West Birmingham Hospitals NHS Trust.
· Stage 3 drew on the findings of earlier stages of the project to articulate the case for Apprenticeship progression and identify a range of progression models.  The sector skills case for Apprenticeship progression was also examined through skills needs assessments and sector skills strategies.  Finally, issues impeding the development of Apprenticeship progression were identified.  

This summary report focuses largely on the findings of this last stage of the project.
Summary of findings
1. Apprenticeship progression models
Five progression models were identified: 
	MODEL
	EXAMPLES STUDIED
	DIAGRAM

	1. End-to-end

'End-to-end' progression from completed Advanced Apprenticeship to bespoke HE, typically Foundation Degree with the opportunity of progression to Honours


	IT: 

EDS 'Degrees for Modern Apprentices'*

*Discontinued

	2. Integrated

Integrated progression from Apprenticeship to HE, with the HE qualification started before completion of the Apprenticeship framework.  Opportunity, particularly with a Foundation Degree (though Higher Nationals are still often the HE technical certificate of choice in some sectors) for progression to Honours. 


	Engineering:

Rolls Royce

Ford

Slack & Parr

	3. Accelerated
Accelerated progression to HE, typically to second year of HE course, through incorporation of HE module(s) into Apprenticeship programme


	Healthcare:

NHS Trusts

	4. Higher Apprenticeship
Fully integrated, high-level Apprenticeships (currently available in the engineering and IT/telecoms sectors) incorporating an HE qualification (typically a Foundation Degree) and higher NVQ and KS requirements than Advanced Apprenticeship.  Still officially regarded as a trial.


	Engineering:

Airbus

IT/telecoms:

BT

	5. NVQ route
Progression through NVQs/Apprenticeships to NVQ4, associate professional recognition and higher professional qualifications.  NVQ4 also provides fast-track through degree courses.


	Accountancy:

AAT

	Acronyms 
	AA 
AAT

ERR

FD

HE

KS

NVQ

VRQ
	Advanced Apprenticeship 

Association of Accounting Technicians

Employment Rights and Responsibilities 

Foundation Degree

Higher Education

Key Skills

National Vocational Qualification (the practical competence component of an Apprenticeship)

Vocationally-Related Qualification (typically the 'technical certificate' component of an Apprenticeship)


2.  Success factors

Apprenticeship programmes providing systematic progression to HE displayed, to a greater or lesser extent, a range of common features, summarised below:
· Employer a 'learning organisation', often with ex-Apprentices in senior roles

· Usually builds on established Apprenticeship programmes

· Typically large employer with a critical skills need at the associate professional/technician level 

· Willingness and capacity of employer to invest in extended learning

· 'Growing your own' seen as an effective way of retaining skilled people

· Often, links to professional accreditation and licence to practise

· Dissatisfaction with or inadequacy of traditional graduate recruitment

· Dedicated support from employer and commitment from the top

· Developed and steered by partnership/consortium 

· Committed providers, willing to be flexible in meeting employer needs

· High quality tutors with industry background

· High quality training facilities - in-house and/or through providers

· Promoted and facilitated by relevant SSC

· Support from relevant funding agencies

· Active promotion, particularly through links with schools and colleges

· Rigorous selection and recruitment process

· Highly motivated learners

· Well-articulated programme and documentation

· Active internal as well as external employer promotion 

· Close alignment of learning to business objectives

· Fast-track, integrated FE/HE models

· Comprehensive, high-quality support tailored to the needs of work-based learners 
· Rigorous monitoring, review and continuous improvement.
3. Benefits to employers

A range of benefits to employers from these Apprentice progression programmes was identified:

· Close involvement in programme design and delivery

· Condensed programmes save time (and therefore money)

· Grow your own graduates who, unlike newly recruited graduates, will be thoroughly work-ready and infused with an employer’s culture

· Fills increasingly important associate professional/technician roles and skills gaps  that are not well suited to traditional graduates

· Significant cost savings on traditional graduate recruitment

· Motivated, practical, highly skilled employees (= higher productivity) 

· High achievement rates, few drop-outs

· Very high retention compared to graduate recruits

· Work-based learning – minimum time off the job

· HE projects provide valuable business consultancy

· Pathway to further workforce development, including professional accreditation and CPD

· Develops talent pool of potential middle and senior managers.

4.  Issues

Some issues were particular to the sector or programme examined.  The success of the AAT route, for example, could be attributed in large part to factors which, together, are arguably unique to that route – a 'niche' NVQ level 4 linked to sought-after professional recognition; unconventionally 'bookish' NVQs which can be achieved away from the workplace; close-knit professional bodies which are also major awarding bodies; and the independence of the senior professional qualifications from the HE system, which enables work-based candidates to achieve chartered status without doing a degree.  The unusual features of this successful route may be impossible or inappropriate to replicate elsewhere.

The same is true to some extent in the healthcare sector, where factors unique to the NHS have nurtured and impeded progression in equal measure.  Top-down funding mechanisms, especially, have spurred the growth of innovative progression programmes which have often proved unsustainable, despite their success, when political priorities change and ear-marked national funding is withdrawn.  
Higher Apprenticeship was found to be an impressive but little-known Apprenticeship brand.  Its low priority in national policy was evident in the small scale of the trials (in the IT and engineering sectors), and an apparent lack of impetus to evaluate the programme and roll it out more widely.  Although there is a funding protocol for Higher Apprenticeship agreed by the LSC and HEFCE, funded numbers are small and the capping of NVQ funding at level 3 is a particular issue in the engineering sector, where NVQ level 4 is highly valued but considerably more costly to deliver than level 3.

Other progression issues were more fundamental, resonating across sectors and programmes.  Chief among them were:
· Funding FE/HE.  Progression programmes spanning further and higher education need to meet the requirements of the two very different funding systems of the LSC and HEFCE in England.  For programmes spanning UK nations this is compounded by significant variations in funding across the UK countries by the respective funding agencies.  In England, the discretionary nature of funding for higher-level NVQs is a source of frustration and uncertainty. 
· Profile of Apprenticeship progression.  Although statements on progression are a mandatory component of Apprenticeship frameworks, many of those examined appear to pay only lip service to this requirement through brief, stock phrases on Foundation Degrees etc.  There is little sense that progression opportunities to HE are incorporated into the delivery of Apprenticeship programmes.  Awareness of these opportunities and the benefits appears to be low, resulting in low demand for such progression among Apprentices and employers.  There is also no discernible impetus from government to stimulate demand for Apprentice progression to HE, despite the ambitious 'Leitch' target for achievement at level 4 and above that such progression could help to meet.
· Sector skills priorities.  Sector Skills Councils give scant attention, if any, to Apprenticeship progression in their Sector Skills Agreements, despite the growing need for skills at associate professional/technician level.  
· Status of the vocational route to HE.  There was some evidence that prejudice against vocational learning is affecting recruitment to Apprentice progression programmes, most notably in the form of resistance from some schools to raising awareness of these programmes among their students.

5.  Conclusions
· Overall, Apprentice progression to higher learning appears to be small in scale, little known, patchy in application and poorly supported by national policy.  There is a lack of national leadership and drive in the field of Apprenticeship progression, which falls between FE and HE remits.
· A national strategy for Apprentice progression is needed which incorporates approaches to stimulate demand from Apprentices and their employers (the 'push') and the desire of HE providers to develop programmes which meet this demand (the 'pull').  The new National Apprenticeship Service (NAS), backed by the new UK Commission for Employment and Skills, is well placed to lead and champion such a strategy.   
· Progression to HNC/HND, Foundation Degrees, Honours Degrees, professional qualifications, NVQs at levels 4 and 5, accredited internal employer programmes etc. must all be valued, considered and supported on the basis of what is in the best interests of Apprentices and their employers.  Progression to higher learning may also occur some time after completion of the Apprenticeship and require individualised and flexible approaches.  

· The inexorable rise of professional and managerial occupations makes a strong case for maximising such progression opportunities.  The growing importance of associate professional/technician occupations, requiring a mix of higher technical skills and first-line management skills, is particularly relevant in this context. 

· Links to professional accreditation are a potentially effective way of stimulating progression.  Such accreditation provides an incentive for employers and employees alike, builds on higher level qualifications and encourages CPD.  Where such accreditation is highly valued as a 'licence to practise' – be it voluntary or statutory – there is very strong demand for progression, as evidenced in the accountancy route.  

· A range of progression models has emerged.  The most successful in terms of systematic progression are models which integrate the FE and HE components, with enhancements where necessary to the Apprenticeship framework to support the higher learning.  Higher Apprenticeship stands out as the most promising model because it is an officially recognised and 'branded' progression programme with big-name backers.  However, funding issues, lack of national profile and prejudice against vocational learning are impeding its development.

· The complexity of funding programmes spanning further and higher education needs to be addressed by government. 

· The incorporation of all Apprenticeship frameworks into the UCAS Tariff should provide a significant boost to the standing of Apprenticeships, and their acceptance as HE entry 'qualifications' 

· Young people emerging from the education system with the new Advanced or Progression Diplomas could provide a fillip to Apprenticeship progression by raising the quality and aspirations of Apprentices.  The planned development and expansion of Apprenticeships should also fuel demand for progression opportunities to higher level learning, particularly if this is actively championed by the National Apprenticeship Service. 
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� Towards the end of the project the government announced in its Apprenticeship strategy for England, World-class Apprenticeships: Unlocking Talent, Building Skills for All (DIUS, 2008) that it although it did not intend to re-cast Apprenticeship as a qualification, all Apprenticeship frameworks were to be incorporated into the UCAS Tariff. 





