Appendix 1


Higher Level Apprenticeship Framework in Construction 

It is proposed that a higher level apprenticeship framework will be developed at levels 4 and 5, (see appendix 1 for level equivalencies) and crucial to this will be the inclusion of a Foundation Degree. This degree will enable the framework to be compliance with the Specification of Apprenticeship Standards for England, (SASE), to potentially allow learners to gain membership to the Chartered Institute of Builders and overall the framework will gain a licence from the Sector Skills Council.

SASE requirements   
From 6th April all Apprenticeship Frameworks must comply with the SASE. The key aspects of these requirements which will inform the development of the Foundation Degree within the framework are as follows:

1.
The Foundation Degree must be based on the National Occupational Standards. (Please see appendix 2)
2.
The qualification must consist of a competence element and a knowledge element.

3. 
Functional Skills in IT, English and Maths at level 2 need to be included.

4. 
Knowledge of Equality and Diversity law and practices, employment law and the responsibilities of employers and health and safety legislation as well as career pathways and progression need to be included. 

5. 
Personal Learning and Thinking Skills are also an essential component.
6. 
The use of Accreditation of Prior and Experiential Learning should be part of the framework  
Other priorities
1.
The framework should be validated (recognised) by the Construction Industry Board through their quality approval procedures (validation group).
2.
The framework needs to identify the number of guided learning hours (GLHs) off the job each year. (The guideline according to SASE is a minimum of 280 GLHs).  

3.
The framework does not exclude the inclusion of other qualifications for example HNDs. However by using a specifically designed Foundation Degree as the central delivery mechanism it allows the framework to develop a coherent and linked approach which will ultimately benefit the sector and apprentices.  

Structure of the framework 
Functional Skills will be delivered and assessed separately and the level should be at least level 2 (QCF framework).  The qualification used can be variable to ensure a significant degree of flexibility. Where level two has already been achieved then learners should be accredited with this achievement.

It is proposed that the Foundation Degree should combine the knowledge element and competency skills that are required by SASE to be within the framework. The definition of these elements is that the competence element is the practical competence required for a specific occupational role. The knowledge element is defined as the technical skills and theory specifically relating to the occupational role.  The SASE requires that these elements are that they should be identified and assessed separately but that they can be integrated into one qualification. It is intended to adapt a new approach to the development of the Foundation Degree which not only includes learning in the workplace but also demonstrating competence in the workplace.  Competence in the work place at this level can be included within a Foundation Degree as the competencies will be of an advanced level, for example high level communication skills, financial management and decision making based on knowledge of the sector. The NOS will provide the underpinning structure for this.   
Initial feedback from employers and professional bodies suggests that the assessment of competences should be through the National Occupational Standards.  Therefore the content of the degree should be mapped against the standards. 
A package to deliver equality and diversity, employment law, employer responsibilities and health and safety issues is already available through Construction Skills and will be used as part of the framework. Where apprentices have previously done this at previous levels then they will not need to repeat it.
Personal Learning and Thinking skills will be a natural part of the learning process at this level and apprentices would not be able to achieve the award without acquiring them. However to teach them separately and out of context would be a meaningless exercise with little relevance. Therefore it is proposed that within the modules outcomes relating to these skills are identified and expressed as learning outcomes. Criteria for assessment could be through existing assessments with the requirement for assessment clearly identified or through a separate assessment, for example based on a reflective diary or work presentation.
The Foundation Degree needs also to include a core module which enables apprentices to acquire the skills for Higher Education as these will be different skills than those needed for NVQs or similar competency based qualifications. These traditionally have been delivered separately, but this in itself creates a deficit model and the integration both in terms of equity and funding is preferred. The success of preparing vocational learners for Higher Education with these skills is well documented by Lifelong Learning Networks and modules are readily available.  
A proposed structure for a Foundation Degree

1.
National Occupational Standards identified throughout. 

2.
A package of learning, already developed, which includes, Equality and Diversity, Health and Safety, Employer responsibilities and Employment Law.

3. 
A core module to address skills needed to achieve the Foundation Degree.

3.
Modules according to the specific needs of the area e.g. Heritage, Conservation, sustainability. 

4.
Modules which clearly identify the different learning outcomes which relate to occupational competencies and the knowledge base. To comply with the SASE these must be identified separately and assessed separately. Discrete modules for competencies could be developed so that the distinction is more obvious; however, without the underpinning knowledge base this would present difficulties in terms of achievement at levels 4 and 5 within a higher education framework.  

5.
Personal Learning and Thinking Skills Learning Outcomes mapped within the degree and assessments identified where these skills can be recognised. It is not suggested that there should be separate assessment but that their acquisition can be identified within modules assessments. 
6.
Accreditation of Prior and Experiential Learning (APEL) should be an integrate part of the initial guidance and generic guidelines for its management and use be within the validation documentation.   
7.
Validation of all modules separately to allow more flexibility for those apprentices, particularly adults to achieve credits which could be used in the future if they have to stop taking the qualification at any given time for personal reasons.  

8.
Modes of delivery would be determined by the provider and the provider would have an obligation to provide information/career guidance to support progression.
Jill Ward March 2011
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Appendix 2

Standards Directory

Drill down through the different levels to find the information you want. The text opposite is showing The Key Purpose with its associated Key Areas. You may click on any of the Key Areas to reveal the underlying Key Roles.

Key Purpose

Plan, design, construct, manage and maintain the sustainable development and use of the natural and built environment and its infrastructure, balancing the requirements of all stakeholders 

Key Areas

A 

Review, develop and implement strategies, policies and legislative controls for the planning, and sustainable development and management of the natural and built environment and its communities 

B 

Establish stakeholder requirements, assess influencing factors and develop and coordinate sustainable design solutions 

C 

Resource, construct, process, assemble, install, maintain and decommission structures, materials and building engineering services in the sustainable natural and built environment 

D 

Procure, plan, implement, control and manage sustainable projects and resources in the natural and built environment 

E 

Access and manage the sustainability, use and maintenance of property and operation of utilities in the natural and built environment 

F 

Develop and manage organisational and individual performance within the context of natural and built environment 

Definitions

Key Purpose:

The Occupational Standards are developed by a process of functional analysis that identifies ‘outcomes’ – what people need to achieve. The analysis describes the whole sector – and starts with a description of the overall ‘purpose’ of the industry within the economy – called the Key Purpose.

Key Area:

The analysis proceeds by asking ‘what needs to be done in order to achieve this key purpose?’ Consultation in the Industry has identified six major functions - called Key Areas - A to F are essential to the achievement of the Key Purpose. The professional, managerial and technical roles fall into Key Areas A, B, D, E and F. 
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